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ABSTRACT 

This content analysis schedule for the Collier County 
Bilingual Project of Naples, Florida, presents information on the 
history, funding, and scope of the project. Included are 
sociolinguistic process variables such as the native and dominant 
languages of students and their interaction. Information is provided 
on staff selection and the linguistic background of project teachers. 
An assessment is made of the duration and extent of the bilingual 
component, and the methods of econd language teaching in general. 
Included is an analysis of materials, student grouping, tutoring, 
curriculum patterns, and cognitive development. The report also 
discusses self-esteem, learning strategies, the bicultural and 
community components, and means of evaluation. Attached to the report 
is a description of the activities in a second grade Spanish 
bilii^gual class. (SK) 
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2- Arizona 
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©Florida 

7- Guan 

8- Haho 
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10- Indiana 
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21- Oldahoaa 

22- 0regon 
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1.0 PxIOJECT HISTO^, FUNDING AND SCOPE 
1.1 Year Project began under litje VII: 
see 97 - V96^ 

Project 07 - 1970 

No. 17 - 1971 

2.0 FUNDING (ilark all that apply) 

2.1 1-Any P-IOi; funding of BILINGUAL progran, if Title 

VII continues or expands that program 

0- no prior ftmding mentioned 

2.2 Year prior funding began 

2.3 Prior bilingual program involved: 

1- eerly childhood (pre X + K) 

2- elementaxy students (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2.4 Source of prior bilingual program funding: 

1 - local 4-university 

2- state 5-federal (specify) 



0.5 



1.1 



97 



2.1 



2.2 



NA 



2.3 



Q^2 k ' C ^ ^reject 
0.3 Address of Project Board o f Public Instruction 

0 / Coll ie r County C ourth ouse 



.05 



STATE 

1 -Alasica 

2- Arizona 

3- California 

4- Colorado 

5- Connecticut 
(^Florida 

7- Guan 

8- Idaho 

9- Illinois 

10- Indiana 



Naples, Florida 33940 



11 - Louisiana 

12- ilaine 



21- Oldahoaa 

22- Oregon 



1 3-Hassachusetts 23-Pennsylvania 



H-4iichigan 
1 54 lontana 

16- New Hampshire 

17- New Jersey 
13-Nev iiexico 

19- Nev Yorl: 

20- 0hio 



24- -iiode Island 

25- Texas 

26- Utah 

27- Veroont 
2C-Uashington 

29- Wisconsin 

30- 0ther (specify) 



1.0 PxDJECT HISTO^ FUNDING AND SCOPS 
1.1 Year Project began under JCi^e VII: 
see 97 - \J96^ 

Project 07 - TSTO 

No 17 - 1971 

2.0 FUNDING (ilark all that apply) 

2.1 1-Any P.J01I funding of BILINGUAL progran, if Title 

VII continues or expands that program 

0- no prior funding mentioned 

2.2 Year prior funding began 

2.3 Prior bilingual program involved: 

1 - early childhood C? re S + K) 

2- eleuentary students (grades 1-6) 

3- secondaiy students (grades 7-12) 
0-not specified 

2.U Source of prior bilingual program ftinding: 
1 -local ^--university 

2- state 5-federal (specify) 

3- foundation 6-other (specify). - - "T 

2.5 04XHJCURR2ET fusing of program(s), if cooperating 

with Title VII program 
0-no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves: 
l^early childhood (pre K * K) 

©■elementary students (grades 1-6) 
3-secondary students (grades 7-12) 
^-teachers 
0-not specified 

2.7 Source of concurrent funding, if cooperating with Title VII 
program: 

^>local ©.federal (specify ) NS 

2- state 5-other (specify) ______ 

3- university 

2.8 Total Title VII grant (first year only) 

2.9 Total funds for concurrent prograu(s) cooperating with 
Title VII 

3.0 1-If a UNIVERSITY is worliing with the Title VII program, 

specify which: 

0-none " 



0.5 



1.1 



2.1 

2.2 
2.3 



2.^ 



2.5 



2.6 



2.7 



97 



NA 



NA 



1.4 



2.8 *55.000 

2.9 _ 

3.0 Ji 



pace 2 



*4.0 SCOPE of P.iOJECT 

4.1 Numbers of schools involved in Title VII progran: 

1- one 4-four 0-not specified 

2- tvo 5-five 

3- three 6-other 

4.2 Total nuaber of students in progran A. First year 

2, Second year 
C. Third year 

4.3 Grade level of students in progran; nuaber of classes per 
grade and total number of students by grouped grade levels 
(by second year) 

Number of Number of 

Grade Clapses, , Grade Clagses_ 

PS-PreSchool ~ 7-grade 7 

X-Kndgtn 8-grade 8 

PSK TOTJiTNoV Vtudents PS and X 9-grade 9 

B TOTAL students gr. 7-9 



4.1 2 

4.2 A ano 

B 36O 



1 -grade 1 



4 

2- grade 2 \ 

3- grade 3 3i m \. \~. 

4- grade 4 

5- grade 5 

6- grade 6 

A .ifcjL. TOTAL students gr. 1-6 



10- grade 10 

11 - grade 11 

1 2- grade 12 [~ 

C TOTAL students gr. 10-12 



4.4 1-A11 classes graded 

2- AU classes ungraded 

3- Some classes ungraded 

If ungraded, specify ages or grades grouped together:. 



4.4 j± 



5.0 P.IOCESS VARIABLES - STUDEKTS (Sociolinguistic) 

5-1 Student3 DoEiinant and Native language interaction and 
cultural affiliation (Indicate nuaber of students in each 
category and specify cultural affiliation in box) 
(Circle any information which is inferred and v/rite INF.) 



1. Total 

Non-English 
Mother Tongue 



2. Total 
English 

iiother-Tongue. . 



r 



n-e Don - hqee , 

180 



II.E-Dom - HHU 




m..^ Grade level cf students in ^ru^rau, nuajer oi classes per 
grade and total nunber of students by grouped grade levels 
(by second year) 

Nunber of Number of 

Grade C lasses , Grade Classes.. 

PS-PreSchool a 7-grade 7 ... 

X-Kndgtn 8-grade 8 

PSK TOTAL Tic7 students PS and S 9-grade * 11! 1" 1111! 

B . . ^ . . .TOTAL students gr . 7-9 



1 

2 

3 

5 
6 



4 

T 

4 



1 - grade 

2- grade 

3- grade 

4- grade 

5- grade 

6- grade 

A .«?>£.. TOTAL students gr. 1-6 



10- grade 10 

11- grade 11 _ 

1 2- grade 12 

C .TOTAL students gr. 



10-12 



U*U 1-A11 classes graded 

2- A11 classes ungraded 

3 - Some classes ungraded 

If ungraded, specify ages or grades grouped together:. 



U.U ±. 



5.0 P.IOCESS VA/IABLES - STUDENTS (So^iolinguistic) 

5.1 Students Dominant and Native language interaction and 

cultural affiliation (indicate nunber of students in each 
category and specify cultural affiliation in box) 
(Circle any inf ornation which is inferred and write INF. ) 



1. Total 

Non-English 
llother Tongue 



2. Total 
English 
iiother-Tongue 



r IlI°Pr^£l.ish Drainant English Dominant 5. 
•I.N-EDon - IIHIT , II.E-Dom - NEilT J 



- 180 



NE da.: 

n-emt 



I Total Hen-English 
Doninant: , 



II 0 E-Dom - HIT 
2 115 



II Total English 



I E don 
HEMT 



Hi 



ij-Don tt 

an 2 



No... 
180 

65 

115 



Doni: 



Total E-Dom }?.° 



""tin/sot- I1= n 2 



ef 

A. 

_50 
18 
32 
50 
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XEY: 



Non-English 

llother- Tongue 



English 
llother Tongue 



aipn.-2ngj.isii ppa^najit^ 
[ N-E Don N-EMT 



f 



aa^Lish Domnajat 



Exaaple: a native Spanish speaker 
| vho uses Spanish in nost contacts 
i though he may Imow English 



h-Z Don - Hi! 

Exanple: (rare) a native English 
peaking Puerto !acan child, 
born in New Yorl. who returns 
to Puerto ico and becor.es 
; Spanish dominant 



Exaaple: a native Spanish 
speaker v/ho uses Spanish only in 
familiar contacts, and English 
in all others* school, work. 
2— Dojj SaT • 



acanples: l)a native E, speaking 
acculturated American who nay 
or acy not loaow a second lang. 

2)a native E. speaking 
iiexican-Jtierican child who has a 
niniual receptive laiowledge of 
Spanish, but has a Latin culture 
affiliation 



5.2 Cultural or Ethnic identification of target students in program 
by number and £ of each: 



Page 



Indigenous Americans: i.'unber 

A1 IJavajo A1 

A2 Cherokee A2 

A3 Other (specify) A3 
A TOTAL Ho. of /aaerican Indian A 

Americans of other ethnic bac'^rounds : 

B1 iiexi can-American B1 3M$l 

B2 Puerto-Ucan B2 

B3 Cuban * B3~"~! 
34 Other Spanish-American 

(specify) B4. 

B TOTAL No. of Spanish- B [[ZV.- 

spea?:ing Americans 



C Portuguese-American C 

D Franco-Aiaericen D 

F Chinese-American F 

G Eskimo G 

H /Russian H 

J Other J 



I TOTAL number of H-31T target 
students 



Per Cent of if inferred, 
Total Students checlc (*/) 



... % 
J* 



3 



/» 



b8 



-HP. . /> 



5.3 Ethnic identity of English nother tongue students other than target 
population, if specified, by number and per cent. 

Anglo & Black > • X 
31 SI. Ala. 



22 



E2 



II TOTAL number of HIT students 
other than tc^et population 



119 



33, 



5.4 Students 1 native language or mother tongue if DIEF^JENT 
from dominant language 

(specify) 

fiBBJiSflRt. J#RBW8K Different Native Unguage Number Per Cent 

1-English iJl. V^T' ~„ 

2~Spanish 



ERIC 



5e5 Students' Dominant Language and Extent of Bilingualisn 

Dominant language j Number of ilonolinguaJ lumber of students Bilingual 
of students in program : Students 1 to any extent 

Number % not No. £ J not . only listening speaking 

spec. ; spec • 1 comprehension ^ability 



ii1 lexicon-American 
B2 Puerto-.iican 
B3 Cuban 

34 Cther Spanish-/ ^erican 
(specify) 

B TOTAL No. of Spanish- 
speaking Americans 

C Portuguese-American 

D Franco -Auer i can 

F Chinese-American 

G Eskimo 

H Russian 

J Other 



I TOTAL number of N-SIT ta^ 6 -et 
students 



£1 
32 

B3. ;:: ; : . 
34 

B 

c 

D 

F "~ 
G * 
H 

J '.'.'.'.7.' 



...... 

/ J 

* 

* 

J J 

J J 

c* 

/ J 



5.3 Ethnic identity of English mother tongue students other than target 
population, if specified, by number and per cent. 

Anglo & Black 



21 

E2 



E2 



% 



II TOTAL number of HIT students 

other than target population / \5 



3£ 



5.U Students 1 native language or mother tongue if DIFF3;J2KT 
from dominant language 

(specify) 

DoDixiant language. Different Native iAngua^ge Hunber 

1- English \WVVVVVVVV. . .. ...... VI. V. * 

2- Spanish _ 



NS 

5.4.. „ 

Per Cent 



5.5 Students 1 Daoinant Language and Extent of Bilingualisn 



Doninant language 

of students in prograa 



Number 



u 


_iao 


English 


50 


A 




American 


Al 




Indian . 






Ilavajo 




A2 




Cherokee 




A3 




Keresan 




M 




Other (spec). 




D 




Spanish 


50 


C 




Portuguese 


D 




French 




P 




Chinese 




G 




Eskimo 




H 




.Russian 




J 




Other (spec. 


)'.. 



Iiunber of ilonolingiial ITuuber of students Bilingual 
Students I to any extant 



1 



not 
speCi 

X. 



No. 



£ j not • only listening speaking 
; spec! comprehension * ability 



Ho. 



Ho. 



r 



page ^ 

5.6 iiecruitiaent of Students: 5 # $ 0 

0 - not specified # 

1 - English Jiother Tongue and Won 7 ^ \ Q h ifother Tongue 

Students ere required to ' e in the bilingual program 

2 - Only H-aiT are required t. , program, ExT's participation 

is voluntary 

3 " Both an and II-H1T participation is voluntary 

5.7 Proportion of 3iT pupils in project area: see Chart C 5.7 5 2% 

n.srnot specified on the chart ~ 

5.8 Community Characteristics (mar!: ally that apply) 5.8 4 

0 - not specified * ~ 

1 " inner city-ghetto 

2 " major city 

3 ~ small city, town or suburb 
U ~ inral 
5 ~ other (specify) 

5.S A. Socio-economic status of N-BIT participating students 5.S A. 90 

(indicate specific percent of low SES) ~" ~ 

B. Average family income, if mentioned 3 # 
n.s. ..not specified 

5.10 Socio-econonomic status of HIT participating students 5.10 00 
(indicate specific percent of low SSS on the blank) ~~ 
n.a. - not applicable (no 3JT) 

00 -not specified 

5.11 Proportion of migrant students in project 5 # 11 55 

(Indicate specific percent) 

n.s.-not specified" 

6.0 SOCIOLINGUISTIC SlttVET 

6.1 Project states that a sociolinguistic survey; 6.1 I 0 

I for II for II 

lUZTi group HJT groin 

1 was made 

2 will be made 

0 not mentioned [ ^ 

6.2 If a sociolinguistic survey was or will be made, 6.2 I NA 

marie all groups included: II " 

I N-EMT II 3iT 

1 parents 

2 children ~ 

3 teachers . ... 11 

U community * ' " 

5 others 

(specify) 

6.3 Language doainance of H-JSEP groups (checl: A_parents, B children, C teachers) 

will. be determined by the extent each language is used in different ddoalas 
RIC tnrougii various means of conmunicatior 



;cinunit;' wiaracteristics v^r*: rlly uiai a 4 vly) 

0 - not specified 

1 * inner city-ghetto 

2 " major city 

3 ~ small city, town or suburb 
U ~ xoiral 

5 " other (specify) 

5.9 A. Socio-econaaic status of N-EU participating students 

(indicate specific percent of low SES) 
B. Average family income, if mentioned 
n*s. _not specified 

5.10 Socio-econonaaic status of HIT participating students 
(indicate specific percent of low SSS cn the blanl:) 
n.a. - not applicable (no PUT) 

00 -not specified 

5.11 Proportion of migrant students in project 
(Indicate specific percent) 

n.s. - not specified 

6.0 SOCIOLIHGUISTIC SICVST 

6.1 Project states that a sociolinguistic survey: 

I for II for 

II-IIIT jjroup Z7I grov/o 

1 was made 

2 will be made 
0 not mentioned 



5.9 A. 

5.10 _ 



90 



00 



5.11 2 



55 



6.1 I 
II 



NA 



6.2 If a sociolinguistic survey was or vill be made, 6.2 I 

marl: all groups included; II " 

I N-EMT II 3ZP 

1 parents 

2 children [] ./ 

3 teachers 

U connunity " ' 

5 others - 

(specify) 

6.3 Language dominance of N-3IT groups (choc:: A^parents, B _ children, C_jteachers) 

will be deteraiined by the extent each language is used in different domains 
through various means of ccmrauni cation. 

e.g. specify extent descriptively: never, sometimes, alv/ays 6.3 A NA 



USE EHGLISH 



B 
C 



DOMAINS: 

1 Horae 

2 Church 

3 School 

4 Worl: 

5 Socializing 

6 Neighborhood \ 

7 filu-TV-radio 

8 ilagazines^newi^ 

9 Otliers l _ 

(specify) 



USS NON-ENGLISH LAHG. 

liscting a^mjp^ &M^!^^N^' ^^ing"' irjTIHG I 

t 1 - - 



6 ' 4 d£t n ^ in d? Uded ln SU^Vey, h ° W WaS student ' s language dominance 6.4 5 



determined? i 

< < * ^ ^ N-EfT 

1 - inferred by use of surname x 

2- established by formal testing of students ~~" 

3- assessed by inforaal means (specify how) * ~ 

4- not mentioned 

6,5 Sfiff^lHigwiBtic Survfty I n c l ude: (check all that apply) 
An analysis to determine if an interlanguage exists 
in the community, (e.g., a mixture of two languages 
which serves as a single system of communication for 
a group of people). 
1-yes 
0-no 



II 

HIT 



HJ. 



6.6 



6.7 



6.8 



6.9 



6.5 . NA 



6.6 _NA_. 



Attitudes toward maintenance or shift: 

J!~?JH Parents' attitudes toward maintenance of child's 
N-H1T in particular domains of use or complete shift 
to English 
1-yes 

0- no 

?*tS™ ^ thelr children ' s 

1- yes 
0-no 

Children's own attitudes regarding the second language 
they are learning and the speakers of that language 

0- no 

If not included in survey how were parental and/or 

community attitudes toward N-EUT maintenance ' 

determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or will be assessed by method other than 

sociolinguistic survey (specify how)^^t^£a£r e _6lyen to members 

of Bilingual Committee 

6,10 1 "^J? C } 0U 2fSw C 8U T 7 18 ***** how does " i^uence 6.10 NA 

SSSm) transfer or maintenance instructional 

0-not mentioned 
7.0 STAFF SELECTION 

7 ' 1 ^SS^^^Tu ? f Pr ° ject teache «, by number in each category: 
(indicate non-English language in each box) 



6.7 NA 



6.8 NA 



6.9 3 



A 

Language dominance not specified 

Mother tongue not specified 



(if any information is not 
specified, cross out 



a group of people). 

1-yes 

0-no 



Attitudes toward maintenance or shift: 



6.6 IJ-3iT parents 1 attitudes toward maintenance of child's 6.6 JJ^ 

H-JSHT in particular domains of use or complete shift 
to English 
1-yes 
0-no 



6*7 HIT parents 1 attitudes toward their children's learning 6.7 NA 

of the H-aiT language 
1-yes 

0- no 

6.8 Children's own attitudes regarding the second language 6,8 i NA 

they are learning and the speakers of that language 

1- yes 
0-no 



6.9 If not included in survey how were parental and/or 6.9 _ 3 

community attitudes toward N-3IT maintenance 
determined? 

1- will not be assessed 

2- will be assessed! method not specified 

3- has been or will be assessed by method other than 

sociolinguistic survey (specify how) quQ S'tionnair e giv en to members 

of Bilingual Committee 



6.10 1 -After sociolinguistic survey is made, how does it influence 6.10^ 
program? (specify) (e.g. transfer or naintenance instructional 
programs) 
0-not mentioned 



7.0 STAFF SELECTION 



7.1 Linguistic background of project teachers, by nvtaber in each category: 
(indicate non-English language in each box) 



Language dominance not specified 

Mother tongue not specified 

not specified whether monolingual or bilingual 



I II E Donu 
NEMT 

II E Doni 
EMP 

jj E Bom 

Inemi 



A^ilonoH ngu al, 
IU ^ 



fe 1 

Ns S 



fe*al p.* 



A Total Number 
llonolingual 



B Total Number 
Bilingual 
6 



Total lluaber 
of Teachers 

N ._ia... 



(if any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 

7.1 



I ii 




I B 




ii a;.. 


Sa 


II B 1 




Hi A„ 




n iB5_ 




A 




B _d. 


-50 


N ISL 
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7.2 Linguistic backgrou nd of project aides or paraprofessionals. bv number : 
(indicate non-English language in each box) 
_Language dominance not specified 



_!lother tongue not specified 

N ot specified whether monolingual or bilingual 



A Monolingual 



B Bilingual 



(If any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Don 

II E Don 
EfIT 

II E Don 
1 N-SiT 



A Total Number 
Monolingual 



7.2 



No. 



I A 
I B 
II A 
II B 
II.A 

irB 
1 



% 

loo 



B Total Number 
Bilingual 
£ 



N Total Number 
of aides or 
paraprofessionals 

6 (inf) 



1QD (inf) 



7.3 Language (a) used bv bl^npi/n tA«^ rr 
(Mark all that apply) 

1 -Bilingual teachers teach in only one language 



7.3 lft f 1* f 9 



1a-JBilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

1b-only if native language is also their dominant language 

1 c-even if native language is jiot their dominant language — 8 

1-0-not specified 



2-Bilingual teachers teach in both their native and second language, 
regardless of which is their ri fl^pnTyt language. 



7.4. 



-5 



0- language(s)ueed by teachers not specified 

7*4 Language(s) imed bv bJJ^Bffljel or paraprofessionals : 

(iiarlc all that apply) 

1 - Bilingual aides instruct in only one language 
1a-Bilingual aides who instruct in only one language teach in 

their dominant language r whether or not it is their native language, 
ilingual aiaes who instruct in only ono lane, teach in their native lang. , 
1b-only if native language is :JLoo thair deninant Ljigu^ge 
1c-„vai if ur.tivo language is not their dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language, —4 



, II A 

II 2 Dom 1 II B 

HIT II 1 A 

( : j irs 

II E Don ' 1 1 A _Q. 

1 N-EJT , I B_^ 1QD (inf) 

: ! n jg. 

N Total Number 

A Total Number B Total Number of aides or 

Monolingual Bilingual paraprcfessionals 

6JAn£) 

7.3 Language (s) used by Trti-jpprnfl l teachers ; 7.3 1a f 1 c\ 9 9 
(Hark ail that apply) 

1 - Bilingual teachers teach in only one language 

1 a-Bilingual teachers who teach in cnly one language teach in their — 3 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

1b-only if native language is also their dominant language 
1c-even if native language is not their dominant language --8 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, --5 
regardless of which is their dominant language. 

0- language ( s ) used by teachers not specified 

7.4 language(s) used by y^pppm l aides or_j)araProfessionals : 7. 4 _ 2 
(llark all that apply) 

1 - Bilingual aides instruct in only one language 

1 a-Bilingual aides who instruot in only one language teach in 

their dominant language, whether or not it is their native language, 
llmgual aides who instruct in only ono long, teach in their native lang.: 
1b-only if native language is JLco their deninent Ljagtuge 
1 c-,. v. r. if native language is not their dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. — 4 

O-language(s) used by bilingual aides not specified 

7.5 Cultural affiliat ion of teachers, aides f prelect director and evaluators by 
number and percent (llark all that apply) Specify cultural affiliation. 

f 7> A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. % 

same 

Cu ban 3_ 25 Mexi can- 6_ l§o Anglo *~ — » Anglo _ „ 

American 
Mexican -America n 0 

Ecuador 1 6 



Anglo 8_ 6£ 
0-not specified 



7.6 S^ec^^^J^l^^PJP^ £X9BL iPSSkSSOSEBtiV 
O-nVt specified 

Humber of N-SfP program teachers from local comunity 

and % „ _pf total II-ELiT teachers. 



7.6 Wo. PaCe 56 7 




7.7 Nmbei^^ Propojrti^ of teacliers_ and aide s_ of saiie 
c^jtoa^oaclcgrpmd _as K-31T stj^entsj^ 
indicate specific percent on the blanl:, or 

if specified descriptively, 

A = teachers 2 -some 
B = aider 3- n any 

4- DiOSt 

5- aore than half 
O-not specified 



7.7 



7.8" Teacher (^liLications - Training prior to project 78 * llp ,4 8 g 

tiidicate number of teachers with oach qualification, 7.8 ilj2,p^Ufl*a 

if given) 

n.s.-qualifications not spcified third year 

O-nrevious courses not specified 
1. ' tlachtr must meet a specified level of language P^^^JA 

standardized proficiency test of the non-English language througn 

which (s)he will instruct 
(ft 1 teacher must meet a specified level of eonunioa tive competence in 
L> - * * "the non-English language determined by a structured ^te™w 

..previous teaching through MIT (in country where it is a native 

language, in Peace Corps) 
/£>7 previous teaching in local area 
V 5^" courses in 1I-SIT language structure and usage 

6. ' courses in H-E literature n 7* it 

7. ' — 'content (e.g. Social Studies) courses learned through K-HJI 
^SjL—W previous education through N-EtIT 

Qv5 courses in teaching SSL 
ID". " courses in methods of teaching N-3IT language ^ * ^ 

11 ©^courses in methods of teaching content (e.g. math) in CU .a«V) 

al 12." "certification in ESL 

13. "'"'certification in teaching N-EMT 

T/. cross cultural courses M - w 

^courses in the cultural heritage, values, deep culture of H-Sff 
16."^. .other qualifications, specify 



8.0 STAFF DEVELOPMENT 



8.1 A 



3JL 



Jffl- 



0-No staff training mentioned 

&1 Tfce prpiec it AfLflff !!9KlAC J^XAB^AflL/S^l ^WSy^Mffft A * For B# For ?cva ~ 

apd /or aayapjpf p f sjslopaI s. in jthe following areas : Teachers prpfps^iorials 

luark all that apply) 



n.s .-Training indicated, but nature not specified .... 

1-English as their second language _ m 

(j^The teaching of English as a second language 

3-2 as their second language ^ 

(T^The teaching of X as a second language 



Cont. p. 68 





4- most 

5- aore than half 
O-not specified 

7.8' Teacher Qu^mcaUpns - Training prior to project # 

Tlndicate number of teachers with each qualification, 7.5 1^2,3 .4,^ P 9 , , 

if given) 

n.s. -qualifications not spcified . 

O-previous courses not specified tnlrd year 

1. teacher must neet a specified level of language proficiency on a 
standardized proficiency test of the non-English language through 
which (s)he will instruct 
<Q 1 teacher must meet a specified level of communicative competence in 

' ' "the non-English language determined by a structured interview 
(^j^previous teaching through N-3IT (in country where it is a native 

4 language, in Peace Corps) 
/£>j_ ^previous teaching in local area 

courses in N-SET language structure and usage 

6. ^courses in N-E literature 

7. *™^ontent (e.g. Social Studies) courses learned through II-KIT 
^S^T^any previous education througn N-E1IT 

(2> 1l courses in teaching SSL 
1Q. courses in methods of teaching N-3IT language a ^ % 

all ® A3? courses in methods of teaching content (e.g. math)in N-3iT (Jfc in7\fr. ) 

12.. certification in ESL 

13 # [~~"certification in teaching N-I3IT 

14. _ cross cultural courses 

15. _^courses in the cultural heritage, values, deep culture of N-3IT 
l6..~_other qualifications, specify 



8.0 STAFF DEVELORCaiT 8 # 1 a p p 4 



B US 

0-No staff training mentioned 

8^1 The. prpiecjt i s_ of f erin^ traimn& for teachers. A. For B. For Pura- 
§£SLl9L. I3IJ^SfS£- s i°I^£ in ^the^ fpllpyxn^ areas : Teachers pr of ossiohals . 
(mark all that apply) ~ 

n.s. -Training indicated, but nature not specified . ... 

1-English as their second language m ^ 

(^The teaching of English as a second language,^ x '.1. 1~ 

3-X as their second language I _2_J Cont. p. 68 

(^The teaching of X as a second language _ _ % 

5- liethods of teaching other academic subjects ~_ t _ L-~Z Xtlztyt 

6- 4iethods of teaching other academic subjects 72L 



in X language 



I 



State d noals of teacher training are : 8.2 i l Students 

I N-EMT II EMT 

1 - Understanding of socio •cultural valued and practices ox' . ' y " t 

2- Cross-cultural trainin g < 

3- Sensitivity to ethnocentrlcisia and linguistic snobbery 

lwarareness oi the social-emotional development ol _ — 

J-Strategies for acconodatinc the different learning 

styles of 

6- Stratecies for cognitive development of 

7- Stratesies for reinforcing the self-esteea of 



8- Methods of cross-cultural teaching or teaching the 
bicultural component 

9- Foxmulation of pupil performance objectives 



30-Methods of evaluation of pupil performance objectives 
List specific courses if given (or Xerox and attach) 



SUBJECT : OBJECTIVES 
Component - Staff Develop ment 

This component will participate in all the in-service workshops provided by 
the Collier County Board of Education. These have not been published as of 
this writing, therefore, this list will be made available on request. In 
addition, the Bilingual Project will provide consultant services for the 
teachers in the areas of Language Development, Culture and Heritage* These 
workshops will provide methods in the teaching of English as a Second Langu- 
age. The teaching of English as the Dominant Language will bo part of the 
local commitment as the teaching of Science and Math. The project will pro- 
vide workshops for the teaching of English Second Language, Spanish Second 
Language and Spanish Dominant Language. It will be expected that the teachers 
in each of the above mentioned categories will be evaluated by the Consultants 
as members of their staff. In addition, they will be evaluated by the Project 
Director. This will insure that methods which were taught in the workshops 
are being used as adapted to the individual classroom. There have been 
specific objectives written for this area. We are going to follow the plan 
where the services will be provided in the central areas where needed. For 
example, we might plan for a workshop in the use of video equipment in the 
classroom. We later find that we are duplicating a workshop that the county 
is providing. 



page 8 
8.3 1*3 



Audit p. 2 



8 «2 Methodg of Taaghgr Trnininr,: (Mark all that apply) 
1 -courses 



8.6 Faraorof eaaipnal ' s role ; 

1 - teaching whole class 

2- teaching snail groups 

3- tutoring individually 
^-clerical 

5- contributing to bUultural component 
how 7 

6- liaison with parentsT "" ' " 



8.6 _VL»2,6 



8,7 ^ffi^^^ 8.7 A 0 
O-not specified ° teachers B for aides B 



0- not specified 

1 - University faculty 

2- project's Master Teachers 

3- project's teachers 

4- other (specify) 



8.8 jlgg apd fT^^ i^L^SSS^S^^cher trains ^ g. 8 1% 



55 



££§.: 

1 - bilingual 

2- bicultural 

• 3-N-HiT (specify background) 

' 8.9 graining j B proy?^ 

1 - during a summer session 

2- during the acadeiaic year 

3- other (specify) 



2' 
3. 



8.9 MS 



A 1 -approximately equivalent to a 
oollege course 

2- nore than one course 

3- less than one course 

4- other (specify) ^ 



D (indicate no. of hours) 
5 ueelzLy 

6 _ . monthly 

7 bi -monthly 



8.11 Ni^^and^Pj m orUon preachers ztte 



8.10 



h 

6 
7 



NS 



no. % 



8.5 Project pro vides for paraorofessionals to receive course credit 8.5 2- 

toward eventual certification : 1-yes 0-not mentioned 

How? (spec ify) mr _ _ mu . m 



8.6 Payaprof essipnal 1 s role : 

1 - teaching whole class 

2- teaching snail groups 

3- tutoring individually 
^-clerical 

5-contributing to biJulttiral component 
how ? 



8.6 2A±2> 6 

Con-t, p. 55" 



6-liaison with parents 

8.7 Training foy pyoject teacr 
(mark all that apply) 

0- not specified 

1 - University faculty 

2- project's Master Teachers 

3- project , s teachers 

4- other (specify) 



d parapro f € 
A for teachers 



B for aides 



.given by: 8.7 A_ 



B 



8.8 Nanber and Proportion of personnel piviflR teacher training wh o 

1 - bilingual 

2- bicultural 

* 3-N-EliT (specify background) 

' 8.9 TrajLpi ng is provided : 

1 - during a summer session 

2- during the academic year 

3- other (specify) 



8.8 



3_ 



8.9 MS 



8.10 Srtent of traini ng: 

A 1 -approximately equivalent to a 
college course 

2- nore than one course 

3- less than one course 

4- other (specify) 



B (indicate- no. of hours) 

5 weelily 

6 monthly 

7 bi-monthly 



8.10 



6 
7_ 



NS 



8.11 Nunber and, Pyoportipn of te ache rs, attending, tr aining : 

or: if specified descriptively, indicate: 

6- nost 

7 - many 

8- fei. 

9- other (specify) 



8.11 



no. 



0-not specified 
1 -100$ 

2- more than 75% 

3- 50-U% 

4- 25-50g 

5- 1-242 



9.0 TEACHERS' ATTITUDES 

9*1 Teachers 'attitudes a r e, assessed : (Mark <all that apply) 

0- not mentioned 

1- to N-2ET language or dialect 

2- to N-EWT students - expectations of achievement 

3- to N-EMT culture 

4- prior to participation in bilingual project 

5- after project training 

6- after participation for a period of tiiie in p:.r ject 



9.1 



_7_ 



©through a questionnaire 
8-other (specify) . . T r 



10.0 STAFF PATTEuNS 



w hL&££S8B*' *"* * n *■»* way)".?. aws 



0- not specified 

1- tean teaching 

2- cluster teaching 

3- shared resource teacher 

4- other (specify) 



10.1 



pace 9 
1,2 



1 - bilingual teacher 

2- ESL teacher 10.2 p i 4 q 

3- bilingual coordinator 

4- aides or paraprofessionals 

5- consultant psychotherapist 
or guidance counselor 

6- other (specify) 



10.3 Ajwage number of pupil p haj io* ftfr 
0-not specified 



1 °ol^^ 

10.5 ArojeajaBihB£irf.N-Hir or mh t ,i aidaa fnr mm 
0-not specified 



1 - individually 

2- in small groups 
0-not specified 



10,6 ^^^^8^aJMB*l* * »ying nos t difficulty ^rp^g 

by: 3-teacher 

^.-special remedial teacher 

5- paraprof ess ional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTiiUCTIONAL COMPONENT - DURATION AND EXTENT OF BILINGUAL COMPONENT 
11.1 Duration of Bilingual Education (policy) 

SL-3gJaa£Bftgg.wi U be ma lntalpad in M-ograja: 
(marl: all that apply)^^ -K—taa 

0- not specified hot; long 

1- as the alternative language of learning 
for as long as desired 

2- as the medium of instruction for special 
subject matter (e.g. cultural heritage) 

3- only for the length of time necessary for X X 

the acquisition of sufficient English to 

permit learning of academic content at an 
acceptable level in Englis'u 

Praa.sroup. through $&&2&jBW.& cpnti^uj? 

0-not mentioned 

if for a particular number of years s 



10.3 30 _ 

10.4 ,j 

10.5 _J 

10.6 l q 



.E iXHI 
MEMT 



II 

& DOi 
EMT 



i2 ilea; 

NEtJT 




11.2 4 



10.4- Aigragg^^ber of ai des or pay apyofeppiopg^ per glagfl,: 
0-not specified 



1CM- .J. 



10.5 Average, Jiiuber. of H-Hff or biHr^i jhha« (nr p *™- 10.5 _j 

BgBffjjjjL onals) per claj a : 

0- not specified 

10.6 &BBSls!L&&e~te^E!E!il8. haying mos t difficul ty in learnin g 10.6 l r q 
ijL Jjiven : 

1 - individually by: 3- teacher 

2- in small groups ^special remedial teacher 
0-not specified 5-paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTRUCTIONAL COMPONENT - DURATION AI1D EXTENT OP BILINGUAL COMPONENT 

11.1 Duration of Bilingual Education (policy) I n 

IJrM ^ J-anguage jail be maintained in program: 4 e jjou j3 DOi 
(marl: all that apply) * mE Qip 

0- not specified how long 

1- as the alternative language of learning 

for as long as desired 

2- as the medium of instruction for special _ 
subject natter (e.g. cultural heritage) * ~ 

3- only for the length of time necessary for X JC 
the acquisition of sufficient English to 
permit learning of academic content at an 
acceptable level in English 



11.2 Hpw.many^jBars §&p m j2F9tec&jfete m is optimal for instruction 
for PrSILSHBP. trough PrSiLifflg^ 

0-not mentioned 

if for a particular number of years: 
123456789 10 




(if specified in terns of a condition, please state it - 
e.g. "if a child begins learning in N-E2IT and English in Pre-K, 
N-I2IT instruction should continue through high-school") 



Duration of Bilingual Education (in practice) (ifcrk all that apply) 

11 • 3 Seppfid language ^le^ii^j^ J^^cea in which grade: 11.3 I * 

code; 0= N.A. (if no BIT) jj ~~jr~ 

13= U= I 'll 4 ' 

for each group IT. A. Pre-K K 1 2 3 ( 5 6" 7 8 9 10 11 12 
I II-E DOI-i 

IIED0U ^ ~' — 

Hi J DOH/NEMT ^ " ~* ' ~ 
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U Voc. 
training 



11.4 J^-ja«Tmt^?r.oJ.ep.t «LH. feOin^ed. tp. a Aituxe. BjUingual. 

Prpgraa at the indicated grade, level : .^indicate specific grade) 
00 0 not grades " ""** " ' 

code; (if no SIT) mentioned .1-3 4-6 7-9 10-12 13-coUopc 

i Mi b 

ii 2-?>a - st~' ^ — — 

xii ii-Dou/mair"." " _ * ~' "~ ~ 

code: 13=College or University (Otlier professional training) 11.4. I 

^Federal, State, or Private Vocational Jot training I 5 *""*4, r * 



11.5 I 



11.5 Second.. ^Language learning for, &&Uj#uL<nfemt. .students, is. 
Projected, through grade : 

00 "if O'not grades 
code: no 22iT specified 1 2 3 ( 5 6 7 8 9 10 11 12 

ii air _ ✓ 

iil n-eut/e Dom IZ _ „. ] / "ZZZ *~ !T 1" Z 

11.6 Learning in ^iej^mtiyjB_la nguage for Non-English dominant 11.6 . 
s tudentg. is. projected toough grade: 

0=not specified/Grade 1 2 3 U 5 * 6" 7 0 9 10 11 12 

11.7 The amount of instructional time in and through their native language 
per lay for H-SiT students who are N-E dominant is: 

code: 0=not specified aFiaath s = science ss = social studies 



II H 



PreK 

2 • 
3! 



11.7 

iiin. per day 
of instruction 
;through feBg 



NS. 
"NS 
NS* 



11.8 11.9 
Total Min. per Subjects taught % of time per day of 
day of any in native lang. instruction • — 

inatruottpn, , Steffi , 



.-Nfi. j ns 



t 



5 .... 
6 
7 
8 

10 

11 
12 



Nft 

NS. 



..NS. — . 
..NS..... 



_2 

>. 

,A 

5. 

6 

7. 

•8 



_.§0 

..50 

.-50- 

■50 — - 

— . . ... . , 



.10 

.1.1. 
.12 



11.10 Tlie amount of instructional tiae in and through their native language 
for H-2JT students who are English dominant is: 

code: 0 = not specified II. A. = not applicable, no H-BIT, E dom students 

Total liin. per 



11.10 

liin. per day 



11.11 

Subjects taught 



11.12 
% of time 



day of 



11.5 .^cppd^JLapguage .learning, for. j^lijh^oaj^^t students. is_ 11.51?. — 1 

projected, through grade, : II. 

00 if o' no t grades 
code: no 3H specified 1 2 3 U 5 6 7 8 9 10 11 12 

II a IT „ X. _ 

III. N-EUT/E Doa _ .„ / _ 

11.6 L earn ing in. thej.r, nativ e language , f or Non.- Engkisji. dpmj.nan t 11.6 4 

students is. p roj ected through grade: 

0=not specified/Grade l"*2 T 4 5* 6 7 8 9 10 11 12 



11.7 The amount of instructional time in and through their native language 
per day for N-25H students vho are N-E dominant is: 

code: 0=not specified nf=iaath s = science ss - social studies 



PreK 
1 



11.7 

iiin. per day 
of instruction 
ItaiiSiUlrSIT.. 



h 



11.8 11.9 
Total Min. per Subjects taught % of time per day of 
day of any in native lang. ins true ticii " "~ 

instruction . ttoough. tl-EHT . 

J j r &e_K _J 

«J §0 

-v.. 2 . RQ 

50- • 

--....A so- ~~ 

6 



NS_ ' Jf& j US 

2 • NS jjfi ..Ma.... 

3 ! NS NS. „ Ma.... 

U ' 

5 _ 

6 



8 
9. 
10 
11 
12 



. 7 
. 8 

: 10 



11 

12 



—I 



11.10 The amount of instructional time in and through their native language 
for N-SIT students who are English dominant is: 

code: 0 = not specified II. A. = not applicable, no N-EtIT, E dom students 



PreK 
1 
2 
3 
A 
5 
6 
7 
8 
9 
10 
11 
12 



11.10 

iiin. per day Total liin. per 

of instruction day of any 
.through. .JmtruatioA . 



I 



NS 
NS 

"NS 



11.11 

Subjects taught 
in native lang. 



4-: 



■ 4-. 

, 4- • 



.MS.... 
' NS 



11.12 

5b of time per day of 
instruction 
through N-EJIT . 
Pre K . . : 



. . ! 1. 



I 

1 7.. 
8 

•S. . 
10 

' 11 

1.12. 



..50... 
. . 5-Q - • 
..5.Q-- 



pace 11 

11.13 1-Prqgran is pne-vay - only non-English iiother Tongue 11.13 
students" Tincludin£ N-EIIT-English doninant). English 
iiother tongue students do not. receive instruction in 
a second language 
0-no English iiother tongue students 

11.U The amount of instructional time in and through their Second language 
for pupils who are native speakers of English is: 

code: 0 = not specified N.A. = not applicable, no English 1IT students 



FreK 

. 1 

2 

3 

5 
6 
7 

8 

c 



10 
11 
12 



11. U 

ilin. per day Total min. per 

of instruction day of any 
through JM2 IT ^instruction _ _ _ 

■ v. '. ':wz ".m . n; \ * : ; 

m ; 

. . Ng • N§ 



11.15 

S.^jects taught 
in S«ce*4 lang. 



. N§.. 



11.16 

% of time per day 
of instruction 

through N-£iJT 

i *Pr e X 

* *.4J 50 



i 



! 

l6 



50. 
.50. 



1.8 

C 



10. 
.1.1. 
12 



11-17 ISafid^SR SSPS&SA 2£©£PS£P. Jai teacher apd/pv aide 1 1 • 17 _ — 
in tiie classroom (marl: all tliat apply) 

0- not specified C°nt p*25 

1 - languages are never mixed by either the teacher, aide or the S * X*K. •/ 
pupil in any one class period; only one language is used. £ *P V J ^ 

2- the second language is used exclusively tjy the teacher,aide ■ ■ 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils. are allowed to use either native or second language* 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the sane class period; students 
nay use either. 

5- the teacher reinforces any conversation initiated by the child 
through the use of whichever language the child has used at the time. 

6- consiant switching from one language to another lay teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the same material for H-31T pupils. 

C-other (suamari2e) 1 

4 
J* 

I 



PreK 

. 1 

2 

3 

U 

5 

6 

7 

8 

9 

10 

11 

12 



i An, per day 
cf instruction 
through N- 4 IT 



Total ain. per Subjects taught 
day of any in S«e*4 lang 
J.nstruction _ . 



.J«8..-. 

Jl§.... 



... NS... 

..m... 



r - • 



:l: 



. . . .59. 
N§ 



of tine per day 
of instruction 

, Pre K 

..4 J. 



5.. 
6 

7 . 
8 

S.. 
10 

11 
12 



.50. 
50. 
.50 



11.17 IJijced^oj^ separate Jfiffiguage, usage, by_ .teacher and/or aide 11.17 ^_J> 

in the classroom (marl: all that apply) 

0- not specified Cont p. 25 

1 - languages are never mixed by either the teacher, aide or the S < *C 
pupil in any one class period; only one language is used. C ^ 

2- the second language is used exclusively by the teacher, aide • ■ 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils. are allowed to use either native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the sane class period; students 
nay use either. 

5- the teacher reinforces any conversation initiated by the child 
through the use of whichever language the child has used at the time. 

6- constant switching from one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the sane material for N-3IT pupils. 

8- other (summarize) 



12.0 METHODS OF SECOND LANGUAGE TEACHING 

(ilarl: all that apply; some projects may use a combination 12.0^ 
of methods) 

1 -Audio-lingual habit skills or behavioral approach. Snphasis # !/ 

on communication. Includes contrastive analysis of sounds CDfy 
(units) in both languages by teacher and students, student . 
repitition of tapes and/or fluent teachers 1 model sentence I VD dt 

patterns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn from examples. 

2-ltomrfpr^ apprpagh 
Acquiring an understanding of the structural patterns or 
grammatical rules of a language. 
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2a-inductive -generative approach: through listening to coonuni cation, 
perhaps of peers, and attempting the new language in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association between object, picture or action and 
wor« in second language. 

2b-deductive . - the cognitive code approach: through initial formal 

study and analysis of grammatical structures, then applying them through 
examples, i.e. answering questions, or transforming affinitive sentences 
to negative, declarative to interrogative, active to passive. 

^ramar - Translation Ifethod 
Fonaal study of rules of grammar and translation from first language 
to second. Etaphasis on reading in second language rather than using 
it for oral communication. 

13*0 DOMllAHT AND SECOND LANGUAGE SKILLS SEQUENCE 
AL-M* Language Skills Sequence 

(*Andiolingual liethod: listening, spealcing, reading and writing) 

I II 
Non Eng dom Eng dom 

students students 

A in dom B in A in dom B in 
lang second lang second 
long lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13«1 Second language listening-speaking 13.1 IB v 

skills are learned: * IIB "'|' 

1 - concurrently with dominant lancuage 

listening-speaking skills w 

2- af ter a specified level of compe- 
tency achieved in listening-speaking 
skills in dominant lan;;uage 

3- a specified period of time after "*~~ 
listening-speaking skills in dominant 
language taught 

^-before any specified level of lis- 
tening-speaking competence achieved 
in clp;J.nant language 

13.2 ALiI sequence followed: jg" — h~ 

1 - Listening-speaking proficiency m \ 
precedes introduction of reading JNL V jib — — 

2- Iteading is taught concurrently * ~ 
with listening-speaking skills _ 

3- Learning to read overlaps learning ~ 
of listening-speaking skills _ < 

4- There is some overlap between 
learning to read and to write 



to negative, declarative to interrogative, active to passive. 



3^J9 l? g» ifl r - Translation ilethod 
Formal study of rules' of grammar and translation from first language 
to second. Ekaphasis on reading in second language rather than using 
it for oral communication. 

13.0 D0I.H1T/JTT AND SECOND LANGUAGE SKILLS SEQUENCE 
AL-M* Language Skills Sequence 

(*Audiolingual liethod: listening, speaking, reading and writing) 

I II 
Non Eng dom Eng dom 

students students 
A in don B in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13*1 Second language listening-speaking 13.1 IB^ 

skills are learned: IeT 

1 - concurrently with dominant lancuage 
listening-spealcing skills J£ x 

2- after a specified level of compe- 
tency achieved in listening-speaking 

skills in dominant language 

3- a specified period of time after 
listening-spealcing skills in donincjit 

language taught ^ 

4- before any specified level of lis- 
tening-spealcing conpetence achieved 

in tioiiinant language _ 

13.2 IA. 

13.2 ALtl sequence followed: IB_ 

1 - Listening-spealcing proficiency IIA_ 
precedes introduction of reading JK >C^ ^ IIB~ 

2- ?*eading is taught concurrently 
with listening-spealcing skills ^ 

3- Learning to read overlaps learning 
of listening-speaking skills 

4- There is some overlap between 
learning to read and to write 

13.3 Listening-spealcing proficiency 13.3 IA 

determined by: 

1 - measure of listening-spealcing 
proficiency 

2- informal assessment by teacher ^ jK^ 3£ 

Second language reading skills 13.4. IB , 2_ 

are learned: IIB_g^ 

1 - concurrently with learning to read 

in dominant language m S* < 

2- after a specified xevel of dominant C**f*j 
language reading competence ^ ' 
achievement 

3- a specified period of time after 
learninc to read in dominant language 
(e.g. a specific grade) 

4- before learninc to read in dominant 

lancuace 
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Non Eng dom 
gtudentg. 



A 
dom 
lang 



B 

second 
lang 



II 
En^ don 

stu dents 

A . B • 
dom second 
lang lang 



13.5 Heading is introduced: 
A-individually, \jhen child is ready 

or at a specific time during grade: -k 

1 
2 
3 

13.6 Heading readiness is determined by: 

1- test of reading readiness 

2- inf ormal teacher assessment 



13.5 IA 1 

IB Jl 

IIB 1 



13.6 IA 2 



IIA 2 
IIB 2 



13.7 Grade level reading is expected: 

1- in firet grade _ _ 

2- in second grade _ 

3- in third grade 

4- in fourth grade j£ Jj^ ~ 

5- in fifth grade ~ 

6- in sixth grade , _ 

7- other (specify) _ 

13.8 Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 

4- f ourth grade 

5- fifth grade 

6- sixth grade 

7- other (specify) 

U.O INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 
(mark all that apply) 

I * IMS II = E 
dom dom 



13.7 I A NS 
IB 4 

II A3Z 



13.8 IB NS 



U.O I 
II 



2 



students 



students 



1 - Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a medium of instruction for other 
subjects* 

2- Second language learning is both a sep- 
arate subject and also a medium of 
instruction for other subjects. 



3 



13.6 Heading readiness is determined byt 

1- test of reading readiness _ — _ _ 13.6 IA_2 

2- informal teacher assessment >C >C ,X . X, I B 2 

II A 2 
IIB „ 



13.8 IB NS 



13.7 Grade level reading is expected: 

1- in first grade 13.7 

2- in second grade _ 

3- in third grade _ 

4- in f ourth grade ^ _ 

5- in fifth grade * 

6- in sixth grade _ 

7 - other (specify) 

13.8 Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 

4- f ourth grade 

5- fif th grade 

6- sixth grade 

7- other (specify) 

14.0 IlJTBGTiATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: U.O I. 
(mark all that apply) II_ 

I = N-E II - E 
dom dom 



I A NS 
IB 4 

IIA3~Cf s< * 
IIB~flS~ 



2 



students 



students 



1 - Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a medium of instruction for other 
subjects. 

2- Second language learning is both a sep- 
arate subject and also a medium of 
instruction for other subjects. 

3- Second language learning is always in- 
tegrated with the learning of oourse 
content (such as social studies) or as 
a medium of cognitive development. 

4- Academic content taught in the native 
language is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 
language). 

5- Different academic content is taught 
in the second language from that which 
is taught in the native language. 

O-not specified 



6-other (specify) 
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15.0 TilEAHENT OF CHILD'S LANGUAGE: 1 11 15 . 0 IA 

Non &ig. dom. Eng. dom. " ib j 

fife 'gsts students II A tyS 

A -in den. B 2nd A B 2nd HB NS 
lang. lang. Sng # lang. 

1- The child's language is r ^pected. 
It is not corrected, rather, all 
of the child's speech is acceptod. 
However, the teacher provides n 
model of the standard language 
aiming toward child's eventual 
control of the standard form. 

2- The child's language is corrected- 
the teacher points out errors and 

demonstrates t-ie standard form. 2 2 jjg jjg 

3- 0ther (specify) _ _ 

0- Not specified Mj^Juegos v juntos Camlno de 

16.1 Reading Hatorials-^es Oont! ** mUri 
. leading Materials are: (mark all that apply) Bett's Series 

1 - Linguistically based Miami Linguistic 
(ilerrill or Miami Linguistic 

readers, ITA, etc.) 16.1 IAJC. v X IL: II3 X 

2- 3asal readers _X_ x 

3- Dialoct readers 

^-Experience charts (stories 
dictated by children) 

16.2 If some reading material is in 
the child's dialect, indicate how 
long it is used: 

1- Grade 1 1£.2 IA «A lliN* 

2- Grade 2 ™~ 

3- Grade 3 

4- Beyond Grade 3 
0-not specified 

16.3 The following are techniques and materials used for second language learning: 

0- none specified m 

1 - pattern driJls JtL_ x 

2- dia^og memorization m Ji m x 

3- choral repetition 



control of the standard form. 



2-The child's language is corrected- 
the teacher points out errors and 
demonstrates t-io standard form. 2 



J2L JIB 



3-0ther (specify) 
G-Not specified 
16.0 rIATE/JALS 



^ Mia Jugfi Qa y fi aentos Camlno de 
la Escuela 
Aprendemos a Leer 
Let's Speak Spanish 

16.1 Reading Katcrials-Typcs Cont # pA 
Heading Iiateridls are: (mark all that apply) Bett's Series 

1 - Linguistically based Miami Linguistic 
(Merrill or Miami Linguistic 

readers, ITA, etc.) 16.1 IAJC. v X IIA IB X 

2- 3asal readers % X X 

3- Dialcct readers mm _ 

^--Experience charts (stories 
dictated by children) 

16.2 If some reading material is in 
the child* s dialect, indicate hov 
long it is used: 

1 - Grade 1 16.2 IAJMA IIANA 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 
0-not specified 

16.3 The following are techniques and materials used for second language learning: 
0-none specified 



1 - pattern drills _ X 

2- dia3og memorization X 

3- choral repetition mtmmm 

4- songs mmmm 
^-prc-raned instruction 

o-stories read to children X 

AUDIO VISUAL AIDES 

^-fllns, filr.strips x 

B-flannel or magnetic ooards 

9-realia, graphic displays 

10- records, tapes _ _ 

11- listening centers 

12- multi-media approach 

Experiential : 

1 3- role playing X 
U-puppetxy X 

1 5- experience charts 

16- primary typewriter 

17- 1 earning through direct experience 

with materials e.g. Montessori 

iG-activity centers-chosen by child 

19- other (specify) 

Learning outside the classroom: 

20- field trips _X 

21- suggested TV programs 

22- -.thor (specify) 



JL. 
JL 



JL 
JL 



JL 
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16,4 Sirsnx a P ^ lish materiai8 — 

0- not specified 

1- are written- native speakers of that language 

TTJrt!! 117 ;? epa f ed Published in countries where 
«-Ji is the native language 

3-4eveloped by the project's own bilingual staff 

tJSS2E! S 7 the 4 sta ff of "otter bilingual project (specify which) 
5-developed in conjenction with project parents 
b-developed by or with members of N-EMT community 

7- are culturally appropriate for N-E culture 
(specify how this is determined) 

8- are cross cultural 

9- commercially prepared and published in the U.S. 

10- are translations of U.S. texts 

^"c^rricSuf^ ^ ° aterials used in ^ regular subject 
12-other (specify) 

16-5 Xo»n^ UinpUi/blCUlteal — *» - 

0- not specified 

1 - xerox attached-page and document 



16. 1 M,9,U 

Dade County 
Materials 



16.5 i 
p E Cont. 



17.1 4.5 
Cont. p. 44 



17.0 STUDENT GROUPING 

17.1 Student grouping; mixed or separated into dominant language 
groups: (mark all that apply) -Language 

0- not specified 

Pupils of both lin guistic group s n ™. 

1 - always mixed for all learning 

2- mixed for language learning 

3- mixed for some academic subject learning 
s2Slf°I f n - ac ! de,Bic learning,- art, music, gym, health 

5 -Z^\Z^toTs second 1&nguage lealS * int0 

6 "2g^g1 d ^° St aCad6miC SUbj6Ct learni *S int0 

!X (525) language or other academlc learning 

17,2 SEK?!^ f ou Pf d / or language instruction: ' 17 2 1 ? 

1 - total class X 

2- small groups (specify size) _ - 

3- individual instruction — 



Sec lb A 

0f> f j /V 



17.3 Criteria for grouping: 

0- not specified 

1- by age 

2- by native lang 



I Non Eng 
dom 



Students 
II Eng dom 

HIT 



**lEng don 

' Nan 



(specify how this is determined) 
8-are cross cultural 

^-commercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) 

16.5 The specific bilingualAicultural materials used in the language 16.5 i 

component are: _ v r ' 

0- not specified p E Cont * 

1 - xerox attached-page and document S^C lb A 

17.0 STUDENT GROUPING 0f) f J 

17.1 Student grouping; mixed or separated into dominant language 17.1 4,5 
groups: (mark all that apply) 

0- not specified Crmt AA 
Pupils of both linguistic groups are : * P#44 

1 - always mixed for all learning 

2- mixed for language learning 

3- mixed for some academic subject learning 

4- mixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 

17.2 Students are grouped for language instruction: 17.2 1.2 
(mark all that apply) A-more than £ the time B Less than 4 the time 

0- not specified 

1 - total class X 

2- small groups (specify size) ~~x 

3- individual instruction " 



17.3 Criteria for grouping: 

0- not specified I Non Eng 

dozn 

1- by age 

2- by native language 

3- by dominant language X 

4- by language proficienqy 
(ex. level of reading skill) 

n.a. not applicable 

(no E.docv/NaiT) 

18.0 TUTOHING 

48.1 Student Tutoring is: (mark all that apply) 18.1 3 A 

no-not mentioned 

0- type is not specified 

1- inter-fcthnic( N - slT student tutors BIT students) 

2- intra-ethnic (N-MT student tutors N-aiT) 

3- done by older children (cross age) 

4- done by peers (same age) 

5- other (specify) 

18.2 Paraprofessionals or aides give tutoring or instruction as follows: 

0- area not specified 18.2 2.3.4 

1 - inter-ethnic (N-EH aide tutors KIT student) 

2- in the acqusition of native language skills 

3- in the acqusition of second language skills 

4- in other academic subjects 



Students 

II Eng dam -^lEng dam 

srr §H nsit 
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18.3 Parent tutoring: (nark all that apply) 18. 3 n0 

no-not mentioned 

0- type not specified 

1 - inter-ethnic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for their children: 

3- in the home by a home-visiting teacher 

4- in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers who tutor during the school day 

7- oaterials are orovided for use in home by parents 
6-other (specify) 

19.0 CURRICULUM PATTERNS 19#0 

Tfre stated curr iculum pattern of the MHwnun p™^*. 

1 -Except for inclusion of N-EMT instruction the curriculum is 
otherwise typical or regular, for this state* 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 

4- small group instruction 

5- individualized learning 

6- open classroom 

7 - guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. rv, describe below: 



20.0 COGNITIVE DEVELOPMENT 



20.1 



Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20 1 

1 - structured environment rich with materials child can manipulate* 
order, compare, match for perceptual-motor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, 



Cont* p. 5 



7- naterials are provided for use in home by parents 

8- other (specify) 

19.0 CURRICULUM PATTERNS 19#0 



4,6 



The stated cu r riculum pattern of the bilingual project : 

1 -Except for inclusion of N-EMT instruction the curriculum is 
otherwise typical or regular, for this state. X^fO V 

There are other nodif ications whithin the cuiTiculum of the * 
bilingual program which differ from traditional, typical curri- I 6 d — T m 
culuni such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 

4- small group instruction 

5- individualized learning 

6- open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELGPIiENT 

20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20.1 

1 - structured envirionment rich with materials child can manipulate 
order, compare, match for perceptual-motor development Cont, r .5 

2- non-verbal materials, such as Montessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, 
position 

^.-labeling and grouping actual objects to learn classification; 

grouping objects with common attributes and labeling their 

attributes (i.e. colors, sizes) 
5-direct experience of processes of science through discovery, using 

materials rather than text; active experimentation by chlld ^ teacher i s 

Bjiidcuice rather than toachor demonstration, 
b-direct experience of math through discovery rather than instruction 
7-other (specify or xerox) p. no. and document: 



2Q.2 Cognitive development xn later grades (grade 4 and above) , NA 

0- method not mentioned 

1 - specify or xerox p. no. and document 
n.a.-no grade U or later grades 
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/fffcxth men! 

Second Grade Bilingual Class • ^ J fe.CX- 

Activities in Spanish language - Fipher 



I have geared classroom activities with some of the following 
r ideas in mind. Each child is able to perform well in some activity, 
so there must be a wide variety from which to choose. I try to 
accept each child as an individual personality, listen to his 

i^*c/!I deaS 2111(5 ^uild on them « * do not believe in inflexible rules of 
gftfi^ discipline and I try to let the child realize his own mistakes. 
I have wanted to teach self reliance and reasoning. The child 
must be aware * why he is asked to behave in a certain way. We 
^have explored ti*e reasons for certain types of behavior. 

Kost of ny class are from families with large numbers of children 
and where both parents work. Their homes are small, crowded, and 
often very inadequate. Their social .experiences are limited to 
the streets. There is little intellectual stimulation. In short, 
the children cannot see the need in their lives for school. This 
year I have tried to mold a positive, accepting attitude toward 
school and knowledge. 



The classroom situation was excellent. Ky class has varied from 
15 to 21 students, ranging in age from 6 to 10 # # The change in 
their attitude toward school has convinced me that the opportunity 
given them to v/ork in Spanish was not erronious. It has provided 
them for the first time in their school careers a chance to perform 
to their maximum capabilities without the ever present language 
barrier. Most of the children have shown a great desire to v/ork 
and to prove their ability to produce. It is as though they were 
only waiting to be given a chance. V/hile abilities vary great Jy 
their desire to v/ork in school , is uniform. 

r In language , arts I have concentrated on providing activities 
to interest the child in reading in Spanish. Therefore I 
supplemented our readers with peer-produced reading material s, 
or stories which the children themselves ir.ake up and dictate. 

L While this is the first year these children have had Spanish 



as a written language all are reading most of the basic sight 
words and the most advanced have mastered the phonetic sounds 

\^ and are able to sound out most words presented to them. I have 

stressed vocabulary development through discussions a/id other 
subject activities. I encourage the children to correlate their 
Spanish and English vocabularies, also. Grammar has been mostly 
the introduction of correct, acceptable usage in Spanish. 
I have emphasized correct verb structures and have quietly 
tried to substitute Spanish verbs for Anglicized forms normally 

UfiftNiNG used in the home. 

stV? Arrt-G 

r I firmly believe the children need to talk and to discuss all 
that thejsee, feel, hear and observe. I encourage them to tell 
me of their interests. I try to bring these interests into our 
reguUr activities. For example, our videotaped play was suggested 
by the class. Most v/anted to do something on cowboys and Indians, 
so the play was built around one of our songs, -"Alia en el rancho 
grande". V/e also studied something' of Indian life and customs 
^ and included art by decorating a typee and the walls for our set. 
O ThC childrcn learned to read their lines and then enjoyed themselves 

a great : deal as television stars. This was a boost to their self 
concept and a successful lesson from many standpoints. I attempted 
involving the parents by inviting them to see this play. Those 
who cane seemed to enjoy themselves, but response was less than I 
had hoped. 

r i have introduced the children to Spanish culture through songs, 
and stories. Their knowledge of their Mexican heritage is very 
limited and should be expanded. I have emphasized the fact that 
even though they speak Spansih they are still Americans and are 
part of this country. 

In arithmetic I have followed the general second grade program 
and the behavioral objectives given. The children have had to 
learn to handle counting and computations in Spanish and in 
English. This opened up a new group of words in Spanish which 
\_s were new to most of the -:roup. They were used to English terms 

and not Spanish. However, most have made a great deal of progress 
and are performing 4 t grade level in arithmetic. 



« » . . .. 

> Second Grade Bilingual - English Activities - Sampson 

^ This year was the first time that I had the experience of working 
/ • with a bilingual program* It has been a challenge to teyh the 
Spanish children a workable English vocabulary and at the same 
time to strengthen the Americans vocabulary so that the^can be 
successful in their school experience. 



c 



In both croups of children (Spanish and English speaking) there 
were some grave deficiencies. There was a lack of nursery school 
training, inadequate playground facilities in the community and 
especially a lack of correct English usage in the homes. The 
hones also failed to provide the necessary discipling measures 
since many of the parents worked. However, I feel that the 
program has accomplished some good objectives in the following 
wayst^a) V7e had smaller classes and were able to observe 

individually and find out the children's strengths and 
^(jS^gJ^S weaknesses. . ' 

b) We got to know the children better and to know their 
needs socially, emotionally and physically. The pupils 
have had a feeling of not being under stress or uncom- 
fortable because they were being taught in both languages. 
I believe this helped them to adapt better to their 
teachers and studies. 

VJe provided many experiences through the literature approach 
using movies, teacher made posters, commercial posters, film 
strips, library books and the text books provided by the school 
• for the second grade level. In our language arts the children 
are able to print their full names, write the months and days 
of the week and identify these words in context, tfost of the 
chilJren^an tell the kinds of simple sentences an<3 recognize 
correct punctuation marks. 

Many time3 social studies and art were combined to make a 
more meaningful experience. Projects were centered around the 
holidays, such as making Christmas candles, baking cookies, and 
making mail boxes for Valentines Day. For Easter we > boiled 
L an d dyed eggs, made baskets and had a small egg hunt. 



/'I 



Activities in Spanish-Second Language 




Our work here has been mainly the development of basic Qieshtn 
comprehension of simple spoken Spanish, and the development ^ ^ 
of pronunciation skills in the language. Oral repetition and J~ — — 
substitution drills are part of the daily activities. I 
include the most difficult sounds in Spanish and stress work 
on them. The best of the students are able to pronounce 
sentences at refular speed with little noticable accent. 
Most are capable of correct general pronunciation. I have 
lirdted vocabulary to classroom objects, colors, clothing, 
parts of the body and common animals. Naturally other words 
are understood, but these have been the areas of concentration. 

In arithmetic most can connt to 20, some can go to ,100. Most 
can perform simple addition and subtraction computations in 
Spanish. Most can tell tine to the hour and hall hour in 
Spanish. 

Most are able to read the vocabulary words introduced with 
fairly good comprehension. The best are. able to sound out 
v/ords phonetically and read them correctly, even without knowing 
their meaning. 

The major difficulty with this group is providing activities which 
hold their interest. It is hard for them to see an immediate need 
for learning Spanish and so enthusiasm is somewhat low. There is 
also a wider range of intelligence and capability in this group. 
Some v/ould perhaps be better off in a regualr program. While I 
hate not felt particualrly satisfied with the progress of this 
group, most :iave learned quite a bit and are becoming more 
adept at guessing meanings from context clues in the language. 

1" In all activities I have worked closely with Mrs. Sampson and 
have attempted to correlate my hctivities with hers so as to 
constantly reinforce the material being taught. 



Science activities have included the setting up of an acquarium, 
an^ant colony, the planting of seeds and bulbs, observations on 
the mixture of colors and many discussions on the seasons, the 
weather, the temperature, parts of the body and foods.'Y/e have 
baked cookies in the stove and discussed the effects of heat. 
We colored Baster eggs and learned from that something of the 
blending of colors. Our trip to the circus provided many discussions 
of animals and their characteristics. 

in health we have emphasized eating the right foods and have 
learned the words for many common foods in both SpanSu. and 
English. Since many were getting permanent teeth and had previously 
had very bad teeth with many cavities I provided toothbrushes 
and have encouraged each child to brush his teeth daily. 

To teach social, studies I have relied, a great deal on filmstrips 
which I have translated into Spanish and on movies. Our field 
trip to the circus provided many class discussions on how 
people work together andon a variety of other related subjects. 
'7e have covered holidays and their meanings, something of 
patriotism and national pride, and 'a great deal on acceptable 
social behavior in vardous situations. 

The tone of the class has been one of relaxed acceptance. I 
do not believe in intense pressure to force a child to try to 
learn It is not effective and with the small size of the group 
it has been unnecessary. I feel the children have come to respect 
Spanish more as a full and rich language and they zfe have been 
able to experience success in their activit ^s. 

Most still need vocabulary and comprehension development in 
both Spanish and English. They need meaningful background 
experiences which will allow them to discuss materials presented.. 
" They need further work in socialization. Their life is one of 
fights, arguments and often constant bickerings. For this reason 
much work must be done in the area of how to cope with disputes 
in a fair and reasonable manner. 



* l;fecl it is very important to read to the children .very- day 
something which will be of interest and importance to them. I 
C realize all reading and writing skills are closely 

reiat ed and cannot be separated, so I try to bring tHese skills 
into meaningful activities which the children will enjoy. All 
these skills are interdependent and cannot be separated and 
still be taught in a logical manner. All this helps to build 
better understanding for discussion and helps. the child to 
recall from his past experiences. 

Our trip to the circus in early Januafy provided a source for 
discussion and work in :aany areas. The children were encouraged 
from this trip to choose many books from the library, do many 
different art projects, and learn a whole new range of Hxxifc 
words to describe their experience. 

In the classroom the children have. planted seeds and from 
dealing with this directly have gained an appreciation of how 
^ things grow and develop. They have seen the need to take care 

of these plants to keep tnera growing and so have had the 
beginnings of responsability . Other similar science experiences 
have been tried during the year. I feel children learn most 
from doing, not hearing the teacher only talk about the 

activity. 



21.0 SELF-ESTSSl-I 
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21.0 3,4,5,6,8 



Stated methods of project , component ggpegted to jjicjeage, sgjLf-egtegq: 
no-self -esteem not mentioned as an objective 
0-self -esteem is an objective but methods not specified 
Teacher encourages pupil to verbally express his feelings: 

1- through role-playing 

2- puppetry 

3- language-experience approach: students dictate stories from 
their own experience 

4- teacher accepts, acloiovledges ideas and feelings 

5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 

7- teacher provides experiences leading to competency and 
success 

8- teacher provides experiences where occasional failure is 
acknowledged as part of everyone's experience; second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page # 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 

13- older pulls participate in curriculum planning and/or 
development 

14- pupils write a bilingual newspaper for dissemination to the 
community 

15- other (specify) 



22.0 LEARNING STRATEGIES 



22.0_ 



1-The project mentions the following specific learning strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xorox) It* a - P Document and Page no. 

Exanple: Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici-* 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



ERiC 



4- teacher accepts, aclaiowledges ideas ana feelings* 

5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted hy the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 

7- teacher provides experiences leading to competency and 

success 

8- teacher provides experiences where occasional failure is 
acknowledged as part of everyone's experience; second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page # 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils ace as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 

13- older puils participate in curriculum planning and/or 
development 

14- pupils write a bilingual newspaper for dissemination to the 
community 

15- other (specify) 

22.0 LEARNING STRATEGIES 22#0 — 

1-The project mentions the following specific learning strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xorox) IU a - P Document and Page no. 

Example; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate ajctivites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



23.0 BICULTU?J\L COMPONENT 

23.1 This program is: ' 

1 - bilingual alone 

2- bilingual and bicultural 

3- bilingual and multicultural 

0-not specified as to which of the above 

4- an ethnic studies program is included in the bilingual program 

5- art, posters, realia, crafts of both cultures are exhibited in 
the classroom 

6- language and cultural content are integrated 

7- other (specify) 
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23.2 Cross-cultural awareness: 23.2 
If project mentions specific values or nodes of behavior of 
N-ISiT culture, please summarize below: (or attach xerox) 

found in document 9 page # 

O-not mentioned * " * 



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 
either or both groups, describe below: (or xerox-document page/#) 
0-none mentioned 



23. U In the bicultural component loiowledge of the N-H2P culture 23 A 9 9 

involves (marl: all that apply) 

0- no bicultural component mentioned ^ ~ 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past—contributions to art 
and science 

S-'Deep 1 culture: family patterns and contemporary way of life. 
^-Itemization of surface aspects of a country —geography, dates 
of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of same ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NSiT or HIT 

8- Gther (specify) 



23.5 American culture is defined: 23 5 

0- not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralism of America^noiulticultural 
contributions of various ethnic groups discussed 

3- other(indicate document and page number for xerox) or 
elaborate in your own words 



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 2. 

either or both groups, describe below: (or xerox-document page/#) 
0-none mentioned 



12 4 

23. >C in the bi cultural component laiowledge of the N-HiT culture 23. L 9 9 

involves (narl: all that apply) 

0- no bi cultural component mentioned ^ P 33 

1- Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3- , Deep l culture: family patterns and contemporary way of life. 
^.-Itemization of surface aspects of a country — geography, dates 

of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of same ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NSiT or HIT 

8- 0ther (specify) 



23-5 American culture is defined: 23.5 2, 

0- not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralism of America?— multicultural 
contributions of various ethnic groups discussed 

3- o ther( indicate document and page number for xerox) or 
elaborate in your own words 



24.0 COiilUlIITY CCtPONENT 

24-1 Bilingual libraries are provided for: 2A,1, X t 2j^> 

0- group not specified 

1 - project children 

2- ^adults of the project community 

3- teachers 

no-bilingual library not mentioned 

24.2 An ethnic studies library is provided for: 2A.2 no 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 
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2A.3 Provision is made by the school for informing the parents 

and community about the program through: (Mar!: all that apply) 
0-nethod not specified 
no-no provision for informing community 
1 ■ bilingual newsletter 
2* monolingual newsletter 
3* dws sent to mass media. 

4- if articles included with project, check U 

5- bilingual fliers sent home 

6- formal meetings 

7- inf orraal meetings open to entire community 

8- meetings conducted in both languages 

9- home visits 

10- other (specify) 

11 - project dii-ector personally involved in program 
dissemination, specify how 



2U.U Community involvement in the f simulation of school policies 
and programs is sought through: 

0- type not specified 
no-not sought 

1 - existing community groups working with program 

2- bilingual questionnaires 

3- community-school staff committees 

4- community advisory groups 

5- formal meetins open to the entire community 

6- inf ormal meetings with community gi-oups 

7 - other (specify) 

8- project director personally seeks involvement of community 
in program, specify how 



24.5 The school keeps informed about community interests, events and 

problems through: , _ . . 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire community conducted in both 
languages 

2- community representatives to the school 

3- bilingual questionnaire sent to the home 

4- home visits by school personnel 

5- other (specify) 
0-method not specified 



24.6 The school is ppen to the community through: 
0-not mentioned 
, nrvqrhnnl la tntr mm ta«sgffiaa£c tor co™™i*y 



24.6. 



7- infomal meetings open to entire couiiiunity 

8- nee tings conducted in both languages 

9- home visits 

10- other (specify) 

11- project director personally involved in program 
dissemination, specify how 



2A*U Community involvement in the foimulation of school policies 

and programs is sought through: 2L.L 2«3«6 

0- type not specified 
no-no t sought 

1 - existing community groups working with program 

2- bilingual questionnaires 

3- community-school staff committees t*l£.Qf 
^-community advisory groups S * *" 

5- f orinal meetins open to the entire community ^ I 1ft. — 

6- informal meetings with community groups I 7 

7- other (specify) 

8- project director personally seeks involvement of community 
in program, specify how 



24*5 The school keeps informed about community interests, events and 

problems through: Z*.5 ^$^$5 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire community conducted in both €>/*J. p. 
languages 

2- community representatives to the school 

3- bilingual questionnaire sent to the home 

4- home visits by school personnel 

5- other (specify) 
0-method not specified 



The school is open to the community through: 24.* 6 

0- not mentioned 

no-school is not open to community for community use 

1 - opening school facilities to the community at large for use 
after school hours and on weekends 

2- providing adult education courses 

3- other (specify) 



25-0 HIP ACT EVALUATION 

25*1 Project mentions description or dissemination of the bilingual 

program through; 25«1 

1 - newspaper articles 

2- radio programs 

3- TV programs 

4- video- tapes 

5- films 

6- visitors to observe the program 
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25*2 Project's impact: 

1 - Project mentions that other classes in the school, but 
not in the program have piclzed up methods or material from 
the bilingual program 

2- Project mentions ther schools in the local educational system 
have started bilingual prograns 

3- Project mentions that a University has instituted teacher 
training courses in bilingual education to meet staff devel- 
opment needs 

26.0 HOLE OF EVALUATOH 

26". 1 Evaluator has field tested, on a group of children who are of 
the same language, culture and grada levels as the children in 
the bilingual program: 

0- not mentioned 

1 - published measures 

2- staff developed measures 

3- staff translations of published measures 

4- staff adaptations of published measures 



25.2 1 



26.1 as 



26.2 Evaluator has personally observed stud ants in the program: 

0- not mentioned 
no-never 

1- once or twice during the year 

2- more than twice 

3- regularly 

4- other (specify) 

26.3 Evaluator has met with teachers: 

0- not mentioned 
no-never 

1- once or twice during year 

2- more than twice 

3- regularly 

4- other (specify) 

27.0 EVALUATION PROCEDURE 



26.2 2_ 



Eval. p. 18 



26.3 3 



27.1 



27.2 



0- not specified 

1- A comparison group has been chosen 

2- A comparison group will be chosen 

0- not specified (marl: all that a^ply) 

1 - Pre- tests have been given to project group or sample 

2- » will be « " 

3- Post- tests have been given to project group or sample 

4- " will be » « 

5- Fre-tests have been given .to comparison group 

6- « will be " « 

7- Post-tests have been given to comparison group 

8- " will be « « 



27.1 



27.2 lf3 



ERLC 



